Object Based Learning
on ldentity and Belonging

ARP_PgCert

Monika Gravagno, Educational Developer, CSM



ldentifying problem

Step 1: Identifying problem/research question
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01. Move with urgency

to become a community that has the
capabilities to address the social, racial and
environmental injustices of climate emergency
using creativity and resourcefulness. We

offer hope through action, committing to

the decolonisation and decarbonisation of
our education and creative practices.

. Cultivate systems

thinking and practices

that meaningfully acknowledge the
interconnections and complexity of life on earth.

. Foster futures thinking

to design for possible futures that restore
and regenerate, unleashing the power of
imagination through participatory

and speculative methods.

. Design for human equity,

social and racial justice

by maobilising critical thinking, humbly questioning
the noms, practices and biases embedded in our
societies and cultures. We recognise and reflect
on our individual actions and societal values
through self-awareness and reflective practice.

. Accelerate activism

and advocacy

by participating in co-creation and actions
that realise change in solidarity with those
within and outside of our community.

We advocate for justice for nature and
humanity through our creative practices.

* |n January 2025 JTM Programme meeting,
staff reflected on how the UAL Climate,
Social, and Racial Justice Principles were
being embedded into courses.

* Principle 4 — Design for human equity,
social and racial justice — was identified as
the least embedded in the curriculum.



Case study: Design for human equity, social, racial justice in JTM
Step 2: Gather data

 Research question: How students experienced
P4: Design for human equity, social, and racial justice in JTM teaChing related to human eqUity, SOCial and raCiaI

- Case Study

] ]
Written by Hannah Ogahara — Climate Advocate, Jewellery Textiles & Materials (JTM) programme, Central Saint J u St I C e

Martins

Co-edited by Monika Gravagno — Climate Justice Curriculum Developer, CSM

Background

et i Ssce P Pt & P * Who: 10 class reps from Jewellery, Materials and
Central Saint Martins’s Jewellery, Textiles & Materials (JTM) community, is an eclectic TeXti I e P rog r a m m e at C S M ]

mix of BA and MA students working, investigating materials in the broadest sense
ranging from open-ended design speculation to hands-on craftmanship.

Courses: BA (Hons) Jewellery Design, BA (Hons) Textile Design, MA Material Futures,

MA Biodesign, and MA Regenerative Design (online). o With: Hannah Ogahara (Climate Advocate) and ROSG

On the JTM website, it states that, “Alongside our ethos of radical materiality and

intricate making, we are committed to decolonising our curriculum, diversifying our - -

shared learning resources, prioritising representation and developing planet-positive Th O I I I S O n EVI den Ce an d Evalua tlon Mana er
design strategies. We evoke curiosity and provoke change. We actively empower our

students and staff to share our strong sense of accountability for climate and

biodiversity emergency, economy and social justice.”

| joined this setting in two capacities: first as an MA Regenerative Design graduate with
a background in education and now as Climate Advocate for the JTM programme. The

Climate Advocate scheme — an initiative of UAL's Academic Discourse & Action o M eth Od : P ee r—to - p ee r Se m i - St ru Ct u red i nte rV i eWS .

Learning (ADAL) Working Group — places recent alumni inside courses to audit
handbooks, co-design curriculum and act as “critical friends” on climate, racial and
social-justice questions.

2. Institutional Drivers: From Guiding Principles to Practice ° An a Iys i s : T h e d at a We re t h e m at i C a I Iy a n a I yS e d a n d
Since 2023 the ADAL Working Group has been steering Central Saint Martins toward its p re Se n 't ed a S a C a S e S't u d y

2026 Education for Sustainable Development goals. Concrete outputs already in
circulation include:

e Five Guiding Principles for Climate, Racial & Social Justice (Fig. 1)




Findings

Step 3: Interpret Data

* Social and racial justice themes are only marginally present in curriculum.

o Strong desire for opportunities to explore those themes in authentic,
participatory and discursive way.

o Students felt staff didn’t feel confident to have conversation about equity,
racial and social justice with students.



ARP focus

Step 4: Implement changes

* Develop a staff training workshop designed to build equity literacy.
 Through object-based learning activities.
* Centred on belonging and identity.

* Providing a reflective, participatory space to explore how educators can foster
more authentic and meaningful engagement with students around equity and
justice.

* |ntroduce the object-based learning framework and pedagogy and how to
apply to their own teaching



OBL on identity and belonging

Participant’s object #1 Participant’s Participant’s object #3

-,

M ohm

»

-~

Participant’s object #4 Participant’s object #5 Workshop set up
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Speak Your Trutn, Not the Truth
We share from cur cwn ived experiences

— not on behalf of groups wr identities we
da not helong to.
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We alm to:
- Use “I" statements

- Avoid generalisations or assumptions

- Honour that multiple butl's and ways 5f
KNOwWINg coexist

Listan to Understand, Not to Reply
We practice deep. gene-ous, relational

istening, espec ally when whatwe hear
challenges us.

Thisinc udes:
- Allowing pzop e L finish without inter
ruption

- Resisting the urge to correct someones
pxperience

- Staying curious rather than judgmental % %
Challenge Ideas, Not People : pean
We commit to raming harmful assump- & 4 e
tions or inequitable patterns while still o DR
respecting the humanity of the person g x>
speaking. L
-
We do not: shame, dismiss, or attack. % T
\We do: question nailalives, unpack biases, @ : i
and reflect critically. 50
=3 Expect and Accept Non-Closure 14
. 537 Equily wurk is ongaing. .
. 48334
- ;*f We won' solve everything today — ard 3 8e
qef that's okay. - ",‘
b By
We value reflection over resolution, and :’.{.‘
e | learning over certainty. e
s ]
ge ¥ p &
: Foster Confidentiality, Not Secrecy :_‘:;
e Stories shared in this space stay in this g
g space, unless you have explicit permission £4
to share them elsewhere. o
: SA%
3 We may take away lessong, Nt peop e's 1%
. ")
personal details. i
This protects vulnerab lity witnout creat- zf
’ . .
' ing secrecy or silence.

Own Your Impact, Not Only Your Intent
Ve acknow edge Lhat hasm can aceur
evan when harm was nol interced,

It someone nares har:
We lister

- YWerctleat

- e renain where possisle

- e stay engopad withaut defersiveness
e stay accountable without shame.
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Practice Curiosity, Humility, and Cultural
Generosity

We understand that identities and stories
are snaped oy histarizs, migratians, cul-
cares, langusges, and cowen
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We approact each object and story wit
CUMOSTY — NEvE: yoyeLrsim or assLmp
tions.

We ask questians that honou’, nat extract.

Honour Absence, Silence, and Choice

wie respect silence as a valic way of partic-
ipating, and we du fiol pragsure anvona Ly
ravaeal mora thar they choose.

We Build This Space Together
This warkshop is co-created.

ML pacory & Sctoaana = E3uty Laaaly

we share resporsibility formainiaining a
relztional, athical, and brave environment.
If wee witness harm, exclasian, or microf
macroaggreasions, we inlervene with care
and courage.

Use a card from the deck.

Ask someone a question that helps
them share more about how their
object connects to their identity or
sense of belonging.
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What stereotype about your identity
does your object interrupt,
complicate, or refuse?
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Evaluation method: Questionnaire

Step 5: Evaluate changes

6. How do you plan 1o apply what you learned in your teaching or curriculum
work?

Post-Workshop Questionnaire:
Evaluating Obfect-Based Learning Workshop on Belonging and Identity.

Purpose:

This questionnaire invites you to reflect on your experience of the Object-Based
Leaming Woerkshop on Belonging and Identity. Your anonymous feedback will be
used to evaluate the warkshop and support the ongoing development of inclusive
and equity-focused teaching practices across CSM, including the refinement of
future staff development provision.

Section 1: Workshop Experience

1. The workshop created a supportive and respectful space to explore identity,
belonging, and equity-related themes.
O Strongly agree — Agree [0 Neutral OO Disagree [ Strongly disagree

2. How relevant was the workshop to your teaching practice and learning

context?
| 1 Highly relevant | | Somewhat relevant | Neutral @ | Slightly relevant | |
Not relevant

4. After this session, | feel more confident using participatory or object-based 7. How could the workshop be improved or adapted for future participants?
approaches to explore identity and belonging in my teaching.
M Strongly agree —1 Agree M Neutral M Disagree M Strongly disagree

Sectlon 2: Reflectlon and Impact
5. What key insights or takeaways did you gain from the session?

d. How would you rate your overall experience of the workshop?
— Excellent O Good [ Satisfactory O Poor O Very poor

9. Would you recommend this workshop to colleagues?
Yes | Maybe | | No




Section 1: Workshop Experience

1. The workshop created a supportive and respectful space to explore identity,
belonging, and equity-related themes.

Strongly agree [ Agree [ Neutral [ Disagree [ Strongly disagree

2. How relevant was the workshop to your teaching practice and learning
context?

Highly relevant [0 Somewhat relevant [ Neutral [ Slightly relevant [
Not relevant

4. After this session, | feel more confident using participatory or object-based
approaches to explore identity and belonging in my teaching.
Strongly agree [ Agree [ Neutral [ Disagree [ Strongly disagree




Section 2: Reflection and Impact

5. What key insights or takeaways did you gain from the session?

6. How do you plan to apply what you learned in your teaching or curriculum
work?

/. How could the workshop be improved or adapted for future participants?



References on methods

* Gibbs, G. and Coffey, M. (2004) ‘The impact of training of university teachers on their
teaching skills, their approach to teaching and the approach to learning of their
students’, Active Learning in Higher Education, 5(1), pp. 87-100.

» Killion, J. (2015) Assessing impact: Evaluating professional learning. 2nd edn. Oxford, OH:
Learning Forward.

* Peterson, R.A. (2000) Constructing effective questionnaires. Thousand Oaks, CA: Sage
Publications.

 Smyth, J.D. (2016) Self-administered surveys and questionnaires. In: The SAGE encyclopedia
of social science research methods. Thousand Oaks, CA: Sage Publications.

* University of the Arts London (n.d.) Evaluating staff development: Teaching, Learning and
Employability Exchange guidance. London: UAL.



Thematic analysis

Step 6: Reflect on evaluation/changes

e 9 participants responded

 Conducted a thematic analysis



Quantitative data analysis

: : : .
The workshop created a supportive and respectful space to explore identity, belonging, and equity-related themes HOW EVANL WaS Hie WORSIOp to YUK heaching praciice anc ieaming context,

Strongly Agree

Highly Relevant

Neutral

Agree

After this session, | feel more confident using participatory or object-based approaches to explore identity and belonging in my teaching

Strongly Agree

Neutral

Agree



Overall

e “...nice framework to investigate our own assumptions and prejudice,”

* “Facilitating safe space to reflect ‘On Belonging’ from a deeply personal point
of view/lived experience offered authentic, impactful insight.”

* "It encouraged thinking through learning about personal standpoint.”

* “A safe space for collaboration and collective learning”.

*Quotes from participants’ response questionnaire
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Speak Your Truw, Not the Truth
We share from cur cwn ived experiences
— not on benalf of groups ur identities we
da ot helong to.

We alm to:

- Use ‘|I" statements

- Avoid generalisations or assumptions

- Honour that multiple butls and ways of
KNOWINg coexist

Listan to Understand, Not to Reply

We practice deep. gene-ous, relational
istening, especially when what we hear
challenges us.

Thisinc udes:

- Allowing pzop e L finish without inter

‘uption

- Resisting the urge to correct someones
experience

- Staying curious rather than judgmental

Challenge ldeas, Not People

We commit to raming harmful assump-
tions orinequitable patterns while still
respecting the humanity of the person
speaking.

We do not: shame, dismiss, or attack.
\We do: question naialives, unpack biases,
and reflect eritically.

Expect and Accept Non-Closure
Equily wurk is ongaing.

We vion't solve everything today — ard
that’s okay.

We value reflection over resnlution, and
learning over certainty.

Foster Confidentiality, Not Secrecy
Stories shared in tris space stay in thie
space, unless yaus have explicit permission
to share them elsewhere.

We may take away lessons, NCt peop e's
personal details.

This protects vulnerab lity without creat-
ing secrecy or silence.
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Own Your Impact, Not Only Your Intent
Ve acknow edge Lhat harrn can aceur
evan when harm was nol interced,

It sameone naures harm:
We lister
e retleat

- We renain where possiale

- e stay engopad withaut defersiveness
Wi stay accountable withous shame.

Practice Curiosity, Humility, and Cultural
Generosity

We understand that iderntitics and stories
are snaped oy historizgs, migraticns, cul-
cares, langusgas, and cowes

We approdch each object and story with
SUMNOSTY — NEVE: woyeLrsin oFr 551 mp
ticns.

We ask questions that honou?, nat extract.

Honour Absence, Silence, and Choice

wie respect silence as a valic way of partic-
ipating, and we du 1ol pragsure anvona Lo
ravieal morae thar they choose.

We Build This Space Together
This warkshop is co-created.

We share resgorsibility formaniaining a
relztional, athical and brave environment.
If wie witness harm, exclasian, or merof
macraagpressions, we inlervene with care
and courage.

The structure, and pedagogical framework

AL pacory & Setnana - Equty Liamaly

L ————— Y R LS P g e o

 Shared agreements, collective
reading, and multilingual identity
markers (e.g., three keywords in one’s
mother tongue) “helped situate
participants before engaging in
complex conversations.”

*Quotes from participants’ response questionnaire



“The questions provided really a nice framework to
unsurfaced our assumptions and prejudice,” and
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Use a card from the deck.

Ask someone a question that helps
them share more about how their
object connects to their identity or
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Mo~ika Gravagro » 25m

OBL - On identity and belonging

Workshop Charter : Booklet

From Arao & Clemens and
equity-centred, relational

pedagagies

Please bring cne object,
griefact, 1ood that represents your
identity — t~is micht reflact
gspects such as culture, language,
race ethncity, relig on, gender,
sexualily, disability, age, class,
prcfession, or personal
experiences. It could also connect
to memorizs, geography and
place, fami'y, relationzhips and
kinshiz, generation, or
experiences of prvilege.

So2ak Yo Treta N the Tuty

dorciidorg 'c

[r this warkshop, wa engage with
cbjects and stories that hold
identity, memory, and pecple's
lived experience.

Those are shared agreements, not
rules—an invitation tc act with
hurnility, curiosily, and respect.
These commitmants allow us to
co-create @ space where care
guice our Int2racticns and wnere
everyong's dignity and l'ved
experlence are nonoured.

Doy thet maAtche n pndye

MIOW R COtmst

POF L_anhW ’bt to Realy

COCD, Ref M, oo

QORI -hoklet

Do wowr pect e meec WY M o O Bty

. e s

Speak Your Truth, Not the
Truth

‘We share from our owr lived

ant aem halbialf oA F

A print for cards

*Quotes from participants’ response questionnaire

e share ion our own had ope ieces
A 2 bt gl o roups ur kKb Ues aw

Ask a question_card deck

1w

- * e ot wnd v e o

Reflection
prompts_for
facilitator

1. When you looked at
someone else's object, what
stood out to you — and
what did you perhaps
overlook?

How might your cwn background,

identity, or sense of belonging
have shaped what you noticed?

2.Did you recognise
something of yourself in
another person's cbject or
story? Or did it reveal an
experience you hadn’t
considered before?

3. Looking at the collection
of objects in the room,
whose stories or identities

References

OBL

Chatterjee, H., & Hannan, L.
(2016). Engaging the Senses:
Object-Based Learning in Higher
Education. Routledge.

Brave space :

Arao,B. & Clemens, K. (2013).
From sale spaces o brave spaces:
A new way tc frame dialogue
around diversily and social justice.
In T'he Art of Effective Facilitation:
Reflections from Social Justice
Eaducators, ed. L. M. Landreman.
Sterling, VA: Stylus, pp. 135-150.

Zheng, L., (2018). Why ycur brave
space sucks. The Stanfurc Daily.
nttps:/fwww.stanforddaily.com/201
4/05/"5)why-your-brave-space-

suc«s/ |

“The padlet with the
reading lists and
related categories were
helpful.”



Complexity and Listening

* “The idea of multiple truths, as well as the notion of impact and intent,” and
‘It was very insightful how many different aspects of identit(ies) emerged!”

 “The facilitator successfully encouraged deep, generous, relational listening...
without the expectation to be verbally responsive; this was key to
contemplate the physicality of the objects.”

*Quotes from participants’ response questionnaire



Application to teaching practice

* “Designing an “object CV” or portfolio documenting an object’s biography
and cultural background as part of professional practices to bring it to life and
render it employable”

* Applying methods within Knowledge Exchange work with communities.
* |ncorporating active listening as a research and facilitation methodology.

* Reusing the questioning framework developed in the workshop: “l will try to
use this way of questioning objects in my future projects.”

*Quotes from participants’ response questionnaire



Improvements

* Clear time limits for object sharing activity.
* More time dedicated to discussing how to navigate difficult or triggering topics.

* Language in the card deck perceived as overly academic. Suggested clearer explanations
or prompts on the reverse of cards.

* Reducing overlap between similar questions (e.g. Questions 3 and 4).
* Clearer communication in advance about the workshop format and expectations.

* Participants highlighted the complexities of facilitating identity-based discussions,
including facilitator emotional labour. One noted that “some responses can be challenging
for the facilitator (trauma triggering or feeling judged for a certain family background/
privilege), and more time to discuss navigating difficult topics would be valuable.”



Next steps
Step 7: redesign/repeat the cycle

* |Implement all changes.

» Scale the workshop into a CSM-wide staff development offer to build equity
literacy.

e Data collection and thematic evaluation.
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