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Identifying problem
Step 1: Identifying problem/research question

• In January 2025 JTM Programme meeting, 
staff reflected on how the UAL Climate, 
Social, and Racial Justice Principles were 
being embedded into courses. 


• Principle 4 – Design for human equity, 
social and racial justice – was identified as 
the least embedded in the curriculum.



Case study: Design for human equity, social, racial justice in JTM
Step 2: Gather data
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• Research question: How students experienced 
teaching related to human equity, social and racial 
justice


• Who: 10 class reps from Jewellery, Materials and 
Textile Programme at CSM.


• With: Hannah Ogahara (Climate Advocate) and Rose 
Thompson (Evidence and Evaluation Manager)


• Method: Peer-to-peer semi-structured interviews.


• Analysis: The data were thematically analysed and 
presented as a case study



Findings
Step 3: Interpret Data

• Social and racial justice themes are only marginally present in curriculum.


• Strong desire for opportunities to explore those themes in authentic, 
participatory and discursive way. 


• Students felt staff didn’t feel confident to have conversation about equity, 
racial and social justice with students.



ARP focus
Step 4: Implement changes

• Develop a staff training workshop designed to build equity literacy. 


• Through object-based learning activities.


• Centred on belonging and identity. 


• Providing a reflective, participatory space to explore how educators can foster 
more authentic and meaningful engagement with students around equity and 
justice.


• Introduce the object-based learning framework and pedagogy and how to 
apply to their own teaching



OBL on identity and belonging







Evaluation method: Questionnaire
Step 5: Evaluate changes
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Thematic analysis
Step 6: Reflect on evaluation/changes 

• 9 participants responded


• Conducted a thematic analysis



Quantitative data analysis



Overall

• “…nice framework to investigate our own assumptions and prejudice,”


• “Facilitating safe space to reflect ‘On Belonging’ from a deeply personal point 
of view/lived experience offered authentic, impactful insight.” 


• “It encouraged thinking through learning about personal standpoint.” 


• “A safe space for collaboration and collective learning”.

*Quotes from participants’ response questionnaire



• Shared agreements, collective 
reading, and multilingual identity 
markers (e.g., three keywords in one’s 
mother tongue) “helped situate 
participants before engaging in 
complex conversations.”

The structure, and pedagogical framework

*Quotes from participants’ response questionnaire



• “The questions provided really a nice framework to 
unsurfaced our assumptions and prejudice,” and 


• “The postcard were helpful to think about personal 
endeavours/critical theory. How do I apply these theories 
to myself? (Decentering the self, hybridity, etc.).”



• “The padlet with the 
reading lists and 
related categories were 
helpful.”

*Quotes from participants’ response questionnaire



Complexity and Listening

• “The idea of multiple truths, as well as the notion of impact and intent,” and 
“It was very insightful how many different aspects of identit(ies) emerged!”


• “The facilitator successfully encouraged deep, generous, relational listening… 
without the expectation to be verbally responsive; this was key to 
contemplate the physicality of the objects.”

*Quotes from participants’ response questionnaire



Application to teaching practice

• “Designing an “object CV” or portfolio documenting an object’s biography 
and cultural background as part of professional practices to bring it to life and 
render it employable” 


• Applying methods within Knowledge Exchange work with communities.


• Incorporating active listening as a research and facilitation methodology.


• Reusing the questioning framework developed in the workshop: “I will try to 
use this way of questioning objects in my future projects.”

*Quotes from participants’ response questionnaire



Improvements

• Clear time limits for object sharing activity.


• More time dedicated to discussing how to navigate difficult or triggering topics.


• Language in the card deck perceived as overly academic. Suggested clearer explanations 
or prompts on the reverse of cards.


• Reducing overlap between similar questions (e.g. Questions 3 and 4).


• Clearer communication in advance about the workshop format and expectations.


• Participants highlighted the complexities of facilitating identity-based discussions, 
including facilitator emotional labour. One noted that “some responses can be challenging 
for the facilitator (trauma triggering or feeling judged for a certain family background/
privilege), and more time to discuss navigating difficult topics would be valuable.”



Next steps
Step 7: redesign/repeat the cycle

• Implement all changes.


• Scale the workshop into a CSM-wide staff development offer to build equity 
literacy.


• Data collection and thematic evaluation.
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